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ABSTRACT

The current economic crisis in social services the

economy has caused an increase in cases of child abuse
and neglect.

In response to that dilemma, the purpose of

this research study was designed to propose why it makes

sense to practice child welfare social work in the public

school system. Child welfare services in the public
school system are needed to help lower known risk factors
to prevent or alleviate the possibility of children
entering the child welfare system, and/ or to provide

social work intervention to help lower the risks. A

questionnaire was developed to interview and obtain
responses from nine experienced retired and prior social

workers. After evaluating the responses, prominent themes
emerged to describe the benefit of CPS social work
practice in schools. The prominent themes categorized
included visibility, prevention,

collaboration,

intervention, education,

support, and accountability. The data

results from the social worker responses were then
analyzed and found to be significant in the need for
child welfare social workers in the public school system.
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CHAPTER ONE

INTRODUCTION

This chapter will provide a general problem
statement about the current state of the economic crisis

in social services how prevalent the situation is, the
impact it has on children and families,

the relevant

precursors to high risk factors influencing child abuse
and neglect, and what can be done about it from a
solution standpoint of child welfare social work. The

problem statement will also include why the study is
important in social work practice and context.

Problem Statement

The current economic crisis in social services has
gained recent attention, specifically its impact on
children and families. The economic crisis has been

described as a "recession," "economic downturn," and
"economic depression." The cause of the economic crisis

is at best highly complicated, and speculated as a
national financial gap in market conditions,

especially

mortgage meltdown and banking industries, thus slowing
economic growth. The slowing of economic growth places an

extreme strain on communities, businesses, non-profit
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agencies, and families and children,

forcing more people

into lower standards of living, thereby triggering
government attention to try to help bail the country out

through various recovery efforts.

The economic depression among families eventually

takes a toll by disrupting the family household,
weakening the family unit, and possibly creating another
set of circumstances that inevitably lead to high

anxiety, thereby increasing risk factors of child abuse
and neglect.

Further, since public schools are an

inherent part of the community,

it is no wonder that

public schools will and have suffered the impact of the
crisis in the economy as well.
Dr. William W. Purkey, an educational expert
believes that "now is the time to be greatly concerned

about the emotional health and welfare of children due to
the financial stresses"

(Hill, 2008, SI. X. The mounting

pressures of the current economic crises in social

services are devastating and affecting the masses.
The African American Planning Commission indicated

that the financial crisis will kill nonprofit agencies
(2008,

SI 1) . Joblessness rates cumulated since January

2008 may be in excess of 1,179,000 with another 300,000
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predicted (Carney, 2008, SI 1) . Phillip Lovell of First

Focus

(2008), and Julia Isaacs of the Brookings

Institution, suggest that the economic mortgage meltdown
will impact over 2,000,000 children (p. 1). As a result

of the current state of the economy, the physical and

mental health of displaced children can be severely
compromised, including experiencing behavior problems and

violence, due to families losing their homes. For
example, according to the Los Angeles Times, a man with
financial and employment difficulties, became disparaged
and ended the life of all five of his family members,
then turned the gun on himself

(Whitcomb, 2008, SI 1) .

Bruce Lesley, president of First Focus

(2008)

said that

it is critical that the federal government also addresses
the needs of the nation's children who are the victims in
this crisis; if not, then children will suffer long-term
effects

(First Focus, SI 5) .

There are numerous editorials that have confronted

the problem of the economic crisis on children and
families.

Dr. Gregory K. Fritz

(2010) wrote a commentary

that when there is economic crisis,

"children are

susceptible," their parents circumstances change,

such as

job loss, health insurance loss, and home foreclosure,
3

resulting in the child experiencing depression, anxiety

and a host of other psychiatric symptoms not normally
seen when the economy is thriving.

Dr.

Fritz explained

that children lacking cognitive maturity will cling to
their parents for support. However, when children's'

parents are stressed out, children will amplify their

parents' problems, and domino with emotional symptoms and
physical impairments, anxiety, and behavior issues. For

example, when a child acts out in school, the child's

acting out behavior then creates more stress on parents,
which tends to recycle back into the family unit.

Dr. Fritz

(2010) assessed that an economic crisis

tends to lead to relationship problems, alienation,
domestic violence, substance abuse, whereas parents are

at their last wits end, which can lead to their own
high-risk behaviors, even child abuse, and neglect.
Further,

children who already have existing disorders,

can become worse as the family stress rises, and the
children's equilibrium becomes disturbed. The child will

perceive the parent as unable to care for them, triggers

emotional turmoil for the child, and threatens their
sense of security and stability. Even healthy school age
children can present with new symptoms. Because teenagers
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are more cognitively complicated in development stage,

they may not be able to filter the chaos, have limited
solutions, personalize the problem, worry about their own
future,

which in extreme circumstances, can result in

suicide and suicidal ideation.

Even more concerning, a 5-year study of 511 cases
co-authored by Rachel Berger of Children's Hospital in

Pittsburgh, is the only organized team that found that
there is a strong link between "unequivocal" cases of

child abuse of shaken baby syndrome,

and other violence

towards children, and the economic recession
2010,

(Szabo,

5 1-4). In another TIMES report on Berger's same

study,

63% of the children injured were from nine months

to six years old,

and 16% died (Park, 2010, p. 2).

In the

article, shaken baby syndrome is described as the shaking
of a child by a caregiver or parent,

to such a degree

that it causes the brain to violently shift inside the
skull,

leading to learning disabilities, visual and

hearing impairment, seizures, behavior disorders and

death. The researchers found that the number of shaken

baby syndrome cases have increased from six to over nine
a month since the start of the recession in December 2007

(p. 2) .
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The study also noted that violence towards children
has increased, and distinct studies indicate that child

abuse, and domestic violence are linked to poverty and
stress,. Further, the study indicated that recessions can

indirectly cause child abuse and death by cutting the
funding,

causing cases to go unreported

(p. 2).

The economic crisis in social services can become
very taxing on a family. The challenge that CPS child
welfare workers have is to facilitate families to become

better role models for their children, develop coping
strategies, and to help them maintain family values. A
good place to start is by CPS child welfare workers

practicing child welfare social work, and being out

stationed in the public schools.
Policy Context

Child protective services

(CPS)

is a child welfare

social services agency that operates within state and

local social service agencies, and mandated by law in
most jurisdictions to assess and investigate allegations

of child abuse and neglect

(DePanfilis, 2006). Child

protective services social workers collaborate with other

professionals, including law enforcement, educators,
health care providers, mental health professionals,
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legal

and court personnel, and care providers, to not only
identify child abuse and neglect, but to treat child

abuse and neglect as the lead agency in that effort
(p. 7). Therefore, CPS child welfare social workers may

act on behalf of children and families in the community
where the risk factors exist, by coordinating efforts in

the public school system.
While child welfare policy has been a main approach

in recent years to combat the disproportionate numbers of
minority children in the foster care system, this

particular study attempted to focus on the helping

process of social work at the public school level. When a

parent is unable to adequately protect a child from harm,
child welfare services social work can step in to assure
the safety and protection of children. One of the key
policies and guidelines established for child protection

services is the Child Abuse Prevention and Treatment Act
of 1974

(CAPTA), which developed in response to child

maltreatment of children when their parents fail to

protect

(parens patria). The Children's Bureau was then

developed by the federal government to establish programs
to administer to states and local jurisdictions to

oversee parents' responsibilities, and to mitigate the
7

circumstances of child abuse and neglect

Wolcott,

(Goldman, Salus,

& Kennedy, 2003).

Further, the act resulted in standards for the
identification and response to child abuse and neglect by

the National Center on Child Abuse and Neglect, which
later established a state level database on child

maltreatment to provide data on the type of maltreatment,
disposition, and age and ethnicity of the child. Paxson

and Waldfogel

(2002)

completed an extensive study to help

determine how child maltreatment,

including neglect,

physical and sexual abuse is affected by deterioration of

the family structure and parental economic circumstances

such as poverty. The data showed that the increase in

poverty and single parenthood result in higher levels of
child abuse and neglect. Therefore, it would make sense
for child welfare social service agencies to understand

how the crisis in the economy affects children and
families, and to be prudent about establishing policies

and procedures to ally for change in how and what

services are rendered.
Practice Context

This study attempted to help promote the framework
in which to respond to the crisis in the economy in

8

social services, both as a need,

and as an ethically

bound duty of child protective services

child

(CPS)

welfare social workers. According to Anderson-Butcher, et

al

(2008), no agency, or professional can succeed alone

in addressing the multifaceted needs of students and

their families.
According to National Association of Social Workers

(1999), the core values of social workers are to address

the needs and attention to help empower people who are
vulnerable,

oppressed, and living in poverty. The focus

of social work is fundamental to pay attention to

environmental factors that contribute to those
conditions, by advocating for positive outcomes in youth,
and promoting social change through direct practice, and
being active in the community. Therefore,

child welfare

social workers can help advocate for positive outcomes

for youth, because they (CPS social workers)

can expand

on their training and expertise through social work
practice in the school-based setting as a residual

collaborative effort.
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Purpose of the Study

The purpose of this study was to propose why it

makes sense to practice child welfare social work in the
public school system (kindergarten through 12th grade),
and to evaluate why there is a need for child protective
services

(CPS)

child welfare social workers to be active

and out-stationed in the public school setting.

Throughout the study, the evaluator interchangeably
used terms such researcher, public school level/ public

school system, practice of child welfare social work/ CPS
child welfare social worker, or other variations.

Further, when referring to the method of research study,

the evaluator also interchangeably used terms of

identification such as subject, participant, and

respondent.
The basic assumption of this study was to coordinate

a response to the current trend in the economic crisis in

social services effecting children and families, thereby
expanding a body of social work practice knowledge.
The research study qualitatively analyzed social

worker responses to promote the idea of (CPS) child
welfare workers being stationed in the public school
system. The method used to collect the data was a
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questionnaire consisting of eight questions. The target
population was retired social workers and/ or prior

social workers who were experienced in the field of
social work. The research study sought to obtain the
perceived responses to the questionnaire by retired

social workers and prior social workers. The reason why
retired and prior social workers were chosen to

participate in this study, was due to their level of
experience, and valued opinions about the future
direction of social work.

Significance of the Project for Social Work

The high stressors associated with the economic
crisis seem to be plaguing children and families. This
study focused on the benefits of having child welfare CPS

child welfare workers help in the public school system.

The significance of this social work project showed that
there is a need for child welfare services in schools.
Child welfare services in schools can help prevent known

socio-economic risk factors to help alleviate the
possibility of children and families entering the child

welfare system.
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According to Social Work World (Mitchell,

2008),

social work is a profession concerned with helping
individuals,

families, groups, and communities to enhance

their individual and collective well-being. It aims to

help people develop their skills and their ability to use
their own resources and those of the community to resolve

problems. Social work is concerned with individual and
personal problems, as well as broader social risk factor

issues such as poverty, unemployment, and domestic

violence.
Therefore, it was the contention of this current

study that child welfare services at the public school
level can provide social work prevention and intervention
to help lower the risks experienced by the youth

population and families that the social workers serve.
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CHAPTER TWO

LITERATURE REVIEW

Introduction
The economic crisis in social services seems to be
just taking hold, and people are now suffering its

effects, but there appears to be little research on this
recent■development. From a general standpoint, however,

there has been a prediction that child welfare caseloads

will and are rising, due to the state of the economy. A
continuum of research is being explored. Further, many of
the research findings only touched on a minute area of

which this proposed research paper focused.

In fact,

such

minimum findings may change the direction of future

research.
Research has demonstrated that basic supports that

help families cope with the stresses associated with
poverty, especially in times of crises or intensified

need, play an important role in preventing child
maltreatment

(Beardsley, 2008).

The following are promising frameworks of previously

examined studies or areas that identify the need for

change in child welfare's response to the economic crisis
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in social services as it relates to child abuse and

neglect, and areas to focus on to help overcome the
problem.

Further, this chapter explored evidence-based

empirically applied theories that may be useful.
Child abuse and neglect refers to maltreatment of

children through physical harm,

sexual harm, neglect and

psychological and/ or emotional trauma

(Goldman et al.,

2003). There is a higher probability of child abuse and
neglect occurring in a family, when there are risk
factors in four domains, namely parent or caregiver

factors, family factors, child factors and social/
environmental factors; the least understood and studied
are said to be the environmental/ social risk factor
domain (p. 27). The environmental/ social risk factors

occur as a community variable, which include but not
limited to low socioeconomic status, unemployment,
homelessness, poverty, violent neighborhoods, lack of

social support networks,

social isolation, inadequate

child care, no access to medical care, poor schools,
racism and discrimination,

and other life events

(Child

Welfare Information Gateway, 2004, p. 2-4). This list may

be compounded by family history of maltreatment,
substance abuse, domestic violence, parent-child
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relationships,

social-emotional, and lack of knowledge

about child development (p.

4).

Further, since public

schools are an inherent part of the community,

it is no

wonder that public schools suffer the impact of the

crisis in the economy as well.
There have been numerous research studies in the

area of identifying risk factors in the family and

community, and protective factors which help buffer
against those conditions that can result in child abuse
and neglect. According to research by Hawkins, Arthur,
and Catalano (1995), protective factors help mitigate,

buffer and decrease dysfunction of risk factors,
including implementation of school based protective
enhancements.

Promising strategies include community wide

risk reduction in multiple domains,

such as individual

skills training, parent involvement/ educational

programs, peer participation, community task force
activities to address behavioral and environmental health

risk such as poverty, employment and housing, and
facilitation of collaborative support, including

effective leadership; and that prevention services should
focus on specific geographic areas displaying the highest

risk (Hawkins, Arthur,

& Catalano, 2002).
15

The basic support system efforts that will make it

easier for parents to get the help they need, is by
building on the systems and institutions with which they
already have contact, namely in the schools

(Schorr &

Marchand, 2007).
Research contends that social workers and teachers
must collaborate to meet the needs of the students,

through prevention,

self help, mental health, and

behavior modification plans, while focusing on

psychosocial goals throughout the day (Anderson-Butcher

et al., 2004). Further, according to the California
Educator, with.the increase of children in classrooms,

layoffs of regular staff, teachers,

support

professionals, eliminating music and art, and the people
who are there to offer services and support,

are needed to help invest in the students'

solutions

future

(Myslinski, 2008).
Bennett-Woodhouse

(2007) points out that parents do

not have to be bad parents to have children in trouble,

rather they need social and economic support, and that
the shift needs to be towards prevention, and

interconnectedness of all systems including social

systems. Further, Bennett-Woodhouse indicated that child
16

welfare needs to embrace the idea of ecogenerism that

thinks about other problems confronting children in

society, and restoring a more healthy society.
Werner (1996) has stated "Protective buffers...seem
to be helpful to us

[as] members of the human race....

[They] appear to make a more profound impact on the life
course of individuals who grow up and overcome adversity

than do specific risk factors" (p. 5). The U.S.
Department of Health & Human Services,

Substance Abuse

and Mental Health Services Administration and Center for
Mental Health Services

(2009), acknowledged that Werner

has stressed the importance of children having

relationships with caring adults other than, or in
addition to, their parents. They further cite that in
Werner's book, Vulnerable but Invincible,

she and her

co-author note that "resilient youth more often sought
support from non-parental adults,

especially teachers,

ministers, and neighbors; these supports were seen as
influential in fostering resilience"

(U.S. Department of

Health & Human Services, 2009, 31 13) .

According to the Child Welfare League of America
(2008)

President Barack Obamas'

stances on child welfare

addressed the high school dropout rate, by looking at the
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crucial periods before high school,

requiring states to

develop a detailed plan to improve middle school

achievement; identifying data systems to target those
students most at-risk of dropping out; investing in
proven strategies such as providing professional
development and coaching to school teachers;

strengthening fatherhood and families; early
intervention; and strategies to address concentrated

intergenerational poverty. President Elect Obama and Vice

President Elect Joe Biden are to create 20 Promise
Neighborhoods in cities that have high levels of poverty
and crime and low levels of student academic achievement
to model the Harlem Children's Zone, with tangible goals

(CWLA, 2008, 51 30-31) .
In 2003, an extensive study was completed to help
reduce disparity of ethnic minorities in foster care. The

Los Angeles County Department of Children and Family

Services project in SPA 6 area -of a south region of Los
Angeles County, found points of engagement

(POE)

as a

multidisciplinary, family-centered approach includes

community support from the providers and community such

as faith based groups and community-based organizations
to prevent child abuse issues
18

(Marts, Eun-Kyoung, McRoy,

Piester,

& McCroskey). Further, the study resulted a

reduction of children, especially Black American children
being removed from the home. Findings also indicated that

the roles of social workers and community organizations
are changing,

and it was consistently reported through

its investigation findings that the strengths and needs

of children and families are the core of the POE process.
In an exploratory one-year study, task groups were

formed to investigate the types of services needed in
schools by school social workers, based on the types of

referrals given, and the dispositions, whereas the

primary focus was on stabilizing the referent child,
rather than doing clinical impressions
Kontak,

Citerman, Essma,

& Fezzi,

(Jonson-Reid,

2004.)

The case study

involved four social workers, four MSW interns, and over
1000 students from kindergarten to 12th grade. The typical

case characteristics was based on age, race,

gender,

grade, special education and resident/non-resident
status. The referral reasons ranged from suspected child

abuse to aggressive and disruptive behavior in the
classroom, homelessness,

family issues such as domestic

violence, mental health, emotional problems, parental
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problems, substance abuse, running away behaviors,
suicidal ideation, etc.

(p.

9).

The social workers recorded the type of services

delivered, such as individual and group counseling,

in

person and phone consultations, and liaison with outside
agencies,

consultation with child protective services/

child welfare. The worker with the alternative school
sites had the highest amount of referrals, however the
most referred children were from the elementary school

levels. The most common reason for the referrals were

family problems.

Interestingly, most referrals came from

school counselors, showed a complimentary relationship

(p. 17). The most frequent type of service was individual

counseling. Nearly 85% of the referred cases involved

collaboration and consultation with other school staff
(p. 12). Further, social workers were limited to short

term interventions, whereas at-risk cases received more
intensive services.

The study also found that there was high
over-representation of children of color, which did not

appear to be anticipated, however mentioned that this may

have been attributed to Black American children being
bused in from other districts. The study concluded that .
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there was a need for long-term support, to incorporate

the level of functioning, especially in cases outside the

scope of school social work intervention, such as

underlying issues of parent substance abuse

(p. 20).

Further, the research indicated that there were virtually

no studies in which to generalize.

Theories to Guide the Study
The main theories identified in this research study

supported the stance that child welfare social work is
needed in public schools. The theories used to help guide
this research included the Life Model Theory,

Systems

Theory, and Empowerment Theory.
Life Model Theory
Child welfare social work is concerned with services

to help the most vulnerable and oppressed populations,
especially children of families in communities that are

at greatest risk. The Life Model Theory is a theory that
ties in the social environment in which people live, and

the effect the social environment has on individuals. The
social environment is made up of systems people come in

contact with, like family, groups, and governmental
institutions such as school, welfare, health care and
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housing (Zastrow & Kirst-Ashman, 2007). When people
cannot adapt to the change in the environment, struggles

ensue, coping skills are affected, and major problem
situations can develop (p. 19). When homeostasis in the

family is disrupted, conditions such as homelessness,
poverty,

substance abuse, child abuse and neglect, and

family and community violence can develop.
In the Life Model Theory there are three areas that
relate to child welfare social work to help provide a

safety net between individuals, families: 1) to be
responsive to oppression by the development of

competence, and direct practice to influence change in
communities, organizations and legislative bodies;
2) begin practice at "whatever level a particular
situation begins or wherever it may lead"; and

3) understand that different people have different coping
abilities,

and strengths, and resilience must be

understood and supported (p. 389). The Life Model Theory
assumes that people are ecologically tied to a

relationship with their environment,

especially with

regard to individual and family.
In the Native American Indian culture, there is the

tiospaye, meaning "in the community with each other"
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which is said to be a type of support that includes the
school, the student,

families, and support services in

the local community. Another example is the idea of the
Igbo and Yoruba Nigerian Proverb "It takes a whole
village to raise a child."
Systems Theory

The Systems Theory is another theory which helped
guide this study. The Systems Theory is very closely

related to the Life Model Theory, in that to understand

human behavior, there must be a broader focus on the

interaction between individuals and systems in the
environment. The Systems Theory is the functioning of the

social systems, and subsystems of interrelated parts,
which include the micro, mezzo,

the process of assessment

and macro systems,

(Zastrow & Kirst-Ashman,

and
2007).

The micro system is concerned with the individual

person, through which functioning relies on the
biological, psychological, and social functioning; the
mezzo system refers to small groups, such as the family

and social groups in which the individual is involved;
and the macros system focuses on conditions that affect

people's access to resources and quality of life

(p. 19-20). Thus, the Systems Theory combines boundaries,
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homeostasis, roles, and relationships

(p.

12). For the

purpose of this study, the child welfare social worker is
considered representative of an agency or organization

that interacts with children and families, as well as the
public school.
Life, health, education, and in this case social
service agents can have a profound impact on individuals

and families, groups and communities that can affect
peoples'

lives. In the professional sense, child welfare

social workers can help individuals,
and communities,

families, groups,

including the school domain, to set up

protective factors. Protective factors help to manage
stressors to improve the quality of living, by changing
perceptions,

cognitions, feelings, behaviors,

and

abilities by reducing risk factors in the environment

(Turner,

1996, p. 395).

Empowerment Theory

According to Barbara Bryant Solomon

(1976),

empowerment "refers to a process whereby persons who

belong to a stigmatized social category throughout their
lives can be assisted to develop and increase skills in

the exercise of interpersonal influence and the
performance of valued social roles"
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(p.

6).

Solomon used

empowerment in the context of historically Black American

communities, however it was an ideal base for theory in
the making,

that helping professions needed to embrace

the concept of empowerment from the dynamics of family

and community relationships as a dyad in the larger
society.

Further,

Solomon contended that empowerment has

a positive value, which is the opposite of powerless,

especially with regard to minority groups

(p., 9) .

The concept of empowerment is connected between
social and economic justice, and individual pain and
suffering,

integrated as holistic approach to help meet

the needs of members of oppressed groups

(Turner,

1996,

p. 219). Empowerment in child welfare practice must then

raise its consciousness to help the client who is in the
position to be empowered. This suggests that empowerment

is a two-way relationship, the process of enabling power,

and the act of sustaining power (p. 224). This can be

further related to strengths-base practice of child

welfare social work.
Child welfare social workers can help enable power
of the vulnerable and oppressed, by motivating solutions,

and strengthen those areas that inhibit powerlessness,
including coping skills for direct positive change, and
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to build family relationships. The CPS child welfare
social worker can accomplished the empowerment process in
a variety of ways through a generalist approach of

engagement, assessment, service strategy,
to services and community resources,

linking clients

implementation and

coordination services, and monitoring and evaluating
progress

(Liles,

2010). The.general notion is to raise

the level of thinking of the client to be resilient,

improve self-esteem, and self worth, and to generate
feelings of self-efficacy. In evidence based studies, the

purpose is to deliver excellent practice, involve

consumer enablement, empowerment, and to advance the
multidisciplinary approach (Raiff, 1993).

Further, research shows that solution focused brief
therapy is another means by which CPS child welfare

social workers may help in the public school system. In a
study by Sean Newsom (2005) , school social workers

applied SFBT for deficient middle age students in the

school setting to focus on changing future behavior by

constructing behavioral tasks that lead to rapid
solutions for youth,

i.e.,

strength-based, which also

included group treatment and goal setting.

It is

important to note that the facilitators were MSW interns,

26

who were trained in an 8-week course on SFBT first before
administering, detailing, and interpreting the results,

using pretest and posttest designs. The results showed
significant positive gains with improvement overall with

classroom behavior.

Summary

As the economic crisis in social services unfolds,
children and families are at stake. The current study

found no literature that directly supported the benefit

of CPS child welfare social work practice in the public

school system. However, the research literature provided

professional opinions,

studies, and theories and models

indicating that there are links between child abuse and
neglect, and pathological and ecological effects of

socio-economic problems on children and families in the
community.

This chapter further highlighted the risk factors of
child abuse and neglect associated with the

socio-economic stresses, and the means to help offset

risk factors by setting up buffers through prevention,
intervention,

and collaboration. Last, this chapter

emphasized how schools of thought in general social work
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practice is supported by the Life Model Theory,

Theory,

and Empowerment Theory.
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Systems

CHAPTER THREE

METHODS

Introduction

The present study evaluated why CPS child welfare
social work should be practiced in public schools. This
chapter will provide a synopsis of the research method

used, describe the samples of interest,

sampling

criteria, type of instrument used, how the data was

collected and analyzed, overview of the how the study was
completed, and limitations.

Study Design
A study of this type addressed research from a

qualitative approach,

in an effort to obtain natural and

comprehensive results. The qualitative approach was
utilized, because of the assertion that the nature of

social work is inherent of improving social functioning
of the family, therefore useful in studying social work

practice. This is not withstanding the positivist view

that relies on true measurement and.objectivity, rather
that the procedures used in this study may be built on
(Grinnell & Unrauh,

2008).
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The research design was descriptive and narrative,
that followed an interview process to obtain data through

a snowball sampling method. The snowball sampling was
used to help identify subjects, who might not otherwise

be found (p. 153). The interview included an assessment

process,

engagement process, and debriefing process, with

the purpose in mind to encourage response without
restriction,

as well as to elicit the importance of the

response, with the intention of empowerment of the
subj ects.

The strengths of this study lie in the qualitative
design, which captured the true essence of social work

dilemma. The qualitative design tends to be subjective,

rather than objective, which in this study,

focused one's

attention on how the subjects viewed a problem (Grinnell

& Unrauh, 2007). Therefore, the study may benefit the
general field of social work, including in child

protective services, as well as the public school system.
As noted earlier, the intention of the study was to
interview subjects in person,

so that engagement can

naturally occur. This researcher did not anticipate any
barriers in soliciting access to the sample of social

subjects. However,

some subjects were unable to
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participate in person due to scheduling conflicts and
time constraints. This was a natural condition under the
circumstances, therefore the study was able to adapt to

the change. This also created a more random approach as

to how data was collected, which appeared to add to the
reliability of the research findings.
The limitations of this study was in the qualitative
research study design as well. The qualitative research
design is subjective; the reality of an argument or
problem may be formed by the relationship between the
researcher and the subject participants. Also, due to the

small sample of subjects interviewed,

it was not intended

to be generalized to the larger population. Another
limitation of the study was that the sample consisted

only of retired and prior social workers.

Sampling
The subjects of this study were obtained through the

snowball sampling technique. The purpose of the snowball
sampling technique was to target a specific population of
subjects, consisting of retired social workers, and prior

social workers. The snowball sampling technique occurred
when one prior social worker, and one retired social
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worker who knew others in the same category, responded to
the study. The snowball sampling of retired social
workers, and prior social workers was effective in that

ten subjects responded, however, because one subject

responded outside the timeframe needed to collect the
data, only nine subjects were interviewed.

The sampling criteria consisted of a small
population of retired social workers and prior social

workers to provide feedback on why it makes sense to
practice child welfare social work in the public school

system. The retired social workers and prior social

workers represented various areas of social work

practice. The proposed hypotheses was clarified during
the interview, through the actual data instrument, to
support why CPS child welfare social workers are needed

to be out-stationed in the public school system or
setting.
The reason why retired social workers and prior

social workers were sampled in this study was due to

their social work background experience, professional

opinions, and knowledge as valued.
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Data Collection and Instruments
The data was collected from a qualitative,

comprehensive questionnaire through direct interviews

with retired and prior social workers. The instrument
used had a purpose in mind to be sensitive to the fact

that some of the participants are retired, whereas others
were prior social workers.

The data instrument consisted of eight open ended

questions, that incorporated demographics, such as
gender, age,

degree type, social worker status, length of

time since practice, type of social work, and current
work status

(Although not readily indicated in the actual

instrument, the question on work status was to help
identify if the participant was retired or not.). The

social workers responded to the following type of

questions: 1) thoughts about CPS child welfare social
workers being out-stationed in schools; 2) what

difference it would make to have CPS child welfare

workers out-stationed in schools; 3) what outcomes might

be expected; 4)

capacity of in which CPS social workers

can help; 5) description of challenges; 6)

management; 7)

case

future of CPS in schools; and 8)

insights.
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extra

For purpose data analysis, the evaluator advised the
participants that data collection would only be

identified in-group format. Further,

for data analysis,

the researcher randomly assigned "SW1" through "SW9" in
Table 1 of this study,

for purpose of organization,

and

to show the type of responses categorized by theme.

Procedures

The data was intended- for face-to-face personal
interviews of responding retired social workers and prior,

social workers. Permission was obtained through an
informed consent. The evaluator explained the full scope

study, and assured the confidentiality and protection of
personal identification.

For analysis only, the subjects

agreed to provide demographic information. Once the
subjects granted the evaluator permission to complete the

interview, the evaluator proceeded to set up the time and
place.
Due to circumstances beyond the researcher's control

some respondents were accommodated and interviewed by

telephone

(especially related to long distance); one

interview was completed via internet by request. The

participants interviewed in person, were completed by the
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researcher at a neutral location. The timeframe of the

interviews were completed during the winter quarter 2010

at the convenience of the respondents. The range of time
that it took to interview each respondent averaged

between 20 and 25 minutes.
Most data was collected in person; however,

data was collected by telephone,
anticipated,

some

and though not

one participant responded by email. The data

was typed directly into the data instrument as the

evaluator interviewed the participants. During the
interviews, there were periods during the data
collection, when the evaluator had to ask for
clarification in responses; or when the evaluator was
asked to clarify questions that the participants had.
The interview session averaged about 20 to 25

minutes to complete. After completing the interview, the

participants were provided with a debriefing statement.
Some participants agreed to receive the debriefing

statement by mail. Further, the participants were
informed that upon completion, the evaluator would

provide a small token of appreciation by mail. The gifts

were distributed by U.S. Postal mail within two weeks
after the data collection was completed in full.
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Protection of Human Subjects

The Institutional Review Board (IRB)

State University,

San Bernardino approved the research,

data instrument interview questionnaire
informed consent

of California

(Appendix A),

(Appendix B), and debriefing statement

(Appendix C). Further, the IRB approved the researcher to

proceed with the study and interview of the participants.
Prior to the data collection, the researcher

obtained the informed consent

(Appendix B)

from each

participant to protect their anonymity. The participants

were advised that the interview process was voluntary,
that refusal to participate will involve no penalty,

or

loss of benefit, and that they were entitled to

discontinue at any time. Under the informed consent,
there were no declines. The participants were also

advised that confidentiality would be maintained,

and

that there were no foreseeable risks to participate in

the research. At the close of the interviews each

participant was provided with a debriefing statement,
which included the name of the researcher and advisor
contact information, an expression of thanks, and offer

of a small token gift of appreciation to be mailed.
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Data Analysis
The current research study applied qualitative

procedures to collect the data. The qualitative
procedures were developed to analyze why it makes sense

to practice child welfare social work in the public
school system, and to evaluate the findings in relation
to several areas determined by the data instrument. After

the qualitative data was obtained, the evaluator
generalized the descriptive findings. The general areas
included several themes that encompassed the nature of

general social work, as well as specialized knowledge

inherent of CPS child welfare social work.

Summary

This chapter provided a general description of the
method of the research study, qualitative synopsis of the

research method used, the samples of interest, criteria,

type of data instrument, and reported how the data was
collected,

analyzed, and implemented. The design was

characterized as qualitative,

indicative of natural

responses proven be useful in social work research. The

qualitative method used a snowball sampling approach to

help identify a target sample of retired social workers
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and prior social workers, to evaluate the need for child
welfare social workers to be active in the public school

setting.
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CHAPTER FOUR

RESULTS

Introduction
Chapter Four consists of an evaluation of data
collected to help guide this research study. The data
results sought to qualitatively categorize responses that

help identify and evaluate why it makes sense to practice
child welfare social work in the public school system.
The extent of this chapter will describe the participant
demographics, presentation of the findings, tables, and

summary.

Presentation of the Findings
Several respondents contributed their feedback to a

questionnaire consisting of eight open-ended questions.
The respondents were representative of retired socials
workers, and prior social workers who had changed

profession, and any sublet of those characteristics.

(For

example, there were prior social workers who did not
retire from social work per se, but had extensive

backgrounds in some area of social work.) The demographic

information of the nine social workers interviewed, was
presented in Table 1.
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The goal was to interview at least ten participants.

By the close of this research study, nine participants

responded. Of the nine participants who responded, there

were five women and four men, accounting for 60% response
from women, and 40% from men. The mean age for the male
participants was. 46. The mean age for the female

participants was 56. The demographics information is

documented in Table 1 of Chapter four. Ethnicity was not
a factor in this study, however diversity was expected

given the snowball sampling of the participants.
Of the nine participants, three were identified as

retired professional social workers, including one male

and two females. The retired social workers age ranged

between 65 to 75.

(One person was near retirement within

one week of the interview.) Of the retired social

workers,

the average timeframe since last practice of

general social work (on the job) was between 10 and 30

years. However,

at least one retired social worker

remained active in community social work as a lecturer,
and expert witness in child welfare standards of care.
Among the three retired social workers, at least two

practiced social work between ten to 40 years.
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The retired social workers represented three fields

of social work: child protective services

(CPS), public

social services, and mental health. The retired social
worker respondents had experience from various fields of

social work within those broad categories,
guidance,

such as child

treatment of family and children, psychiatric

social work with veterans, foster family agency,
residential treatment,

fost-adopt, community training,

child welfare law, and drug and alcohol counseling. The
social worker retirees' educational backgrounds included

a bachelor of art in psychology,

sociology, anthropology,

master of social work (MSW), and juris doctorate/ legal
counsel. Of the three retirees interviewed, two had
earned an MSW.
Of the nine participants,

six were identified as

prior professionals in the field of social work, who were

working in other areas of employment. Of the six prior

social worker participants, three men and three women

responded. The age range of the prior social workers were

from 35 to 66. The prior social workers timeframe since
last practicing social work (on the job)

was between

three and 20 years. The six prior social workers had
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practiced social work between two and 29 years, before
changing positions.

The six prior social workers had previously worked

in CPS/ child welfare,

regional services,

family

preservation, foster care, family preservation,

and group

homes. Of the six prior social workers, current positions
included administration,

teaching (high school),

counseling, safety and violence counseling,

guidance

and education

liaison. The prior social worker respondents' educational

background^ included a bachelor of art

(general),

bachelor of art in sociology, bachelor of science in
and master of educational counseling. Of

human services,

the six prior social workers interviewed,

one had earned

an MSW.

An MSW degree accounted for three out of nine of the
retired and prior social workers, or 30%. Of the nine
retired and prior social workers, one had attained social

worker license

(LCSW), or 10%. Advanced master degrees

accounted for seven out of nine retired and prior social
workers,

at 80%.
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Table 1. Demographics

Age

Retired

Prior
Social
Worker

Years
in SW

Years
since
SW

Male
n = 4

Mean
46

1

3

NA
2
9
37

3
3
8
11

Female
n = 5

Mean
56

2

3

NA
NA
3
13
29

5
14
20
25
30

Gender

Education

BA
Sociology
MSW
LCSW
MA
Education
BA Psych
Sociology
Anthropology
BS
Human Svc
MA
Education
MSW
JD

Presentation of the Findings

Based on the research interviews completed,

the most

common responses to the questionnaire indicated that,
collectively it would make sense to have CPS social

workers in the public school system. To help decipher
information, each social worker response qualified under
several general themes marked by an "X" as seen in Table

2. The various responses were evaluated according to

properties attributed to each of those themes. The most
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common responses to the eight questionnaires were
categorized under the most prominent themes and
documented.

Of the nine interviews completed, the most prominent
themes adapted from social worker participant responses

were distributed among Tables 3 to 9 which included:
visibility, prevention,
collaboration,

intervention,

education,

support, and accountability. Table 10

featured participant responses that corresponded to

problem areas or challenges to account for, when
speculating the possibility of child welfare social

workers in the public school system.
For the purpose of reference the data instrument

responses summarized the following areas: 1) thoughts

about CPS child welfare social workers being
out-stationed in schools; 2) what difference it would
make to have CPS child welfare workers out-stationed in

schools; 3) what outcomes might be expected; 4)

capacity

of in which CPS social workers can help; 5) description
of challenges;

6)

case management; 7)

schools; and 8) extra insights.
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future of CPS in

Table 2. General Themes

General themes adapted from social worker participants

SW1

Visibility

X

Prevention

X

SW2

SW3

SW4

X

X

X

X

SW9

X

X

X

X

X

X

SW6

X
X

SW7

X

X

X

X

X

X

X

X

X

Intervention

SW8

SW5

Education

X

X

X

Collaboration

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

Support
Accountability

X

Problems and
'challenges

X

X

X

X

In Table 3, school and community visibility &

accessibility are factors in response to questions one and

two of the questionnaire, that would help build
relationships particularly between clients

(children and

families) and the community, to help secure better feelings
about CPS social workers. Some of the key words used to
identify this category included visibility, accessibility,

availability,

active, proactive, and advocate. Statements

which secured the quality of social worker visibility

included "make an impact on the community," "develop
rapport," "give formal introductions," and "develop

non-adversarial relationships."
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Table 3. Visibility

School and community visibility & accessibility
CPS workers
need to be
visible &
accessible

Be active and Help advocate
proactive

Community/
public schools

Community and
public
relations
oriented

Changing
perceptions of
CPS as child
snatchers &
home wreckers

Plan to give
formal
introductions

Child
School
Family
Community

Has to make
"an impact"
on the
community

Share
information

Child safety/
Develop
available for rapport/ non
emergency
adversarial
response
relationship

Among the participant responses to questions one,
two, three and four, one of the most widespread terms
used to describe why CPS workers should be stationed in

the public school system, was noted as prevention, shown
in Table 4. Among the aspects of prevention,

statements

used to defined this category included reducing risks,
keeping the family from entering the child welfare

system, providing access to services, and changing from

focus on intervention to prevention.
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Table 4. Prevention

Prevention: Addressing risks before it happens
Change from
intervention
focus to
prevention
focus

Reduce risk of
child abuse
and neglect

Help provide
Help keep
access to
family from
entering
services
child welfare
system

Table 5 identified intervention services to help

those families already known to have CPS involvement. The

responses came from questions one and two. Less than half
of the participants mentioned intervention as a factor
needed to determine why CPS social work should be

practiced at the public school level. Terms used to
delegate this category included "foster caregiver,"
better service delivery "one-on-one," and providing

resources of support.
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Table 5.

Intervention

Intervention: Reduce risks

Help support
foster
caregiver

Bridge student Deliver better Help provide
resources
successes who services oneare already in
on-one/
advanced case
foster care
management

In response to questions three and four, eight out
of nine participants described that education is a key

component associated with the efficacy and success to
support CPS social work practice at the public school

level, evidenced in Table 6. Key terms used to identify

this component lay in the CPS social worker knowledge
about what to look for, and to act as a consult to

determine issues of child abuse and neglect.

A participant responded^
The benefit is that CPS can identify more child

abuse, because the nature of social work is they

know what to look for,

and can educate school staff

who reasonably suspect child abuse. But CPS workers

can assist in dealing with other matters that
involve child welfare and be a consultant on site.

(SW#9, personal interview,
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February 2010)

Table 6. Education

Educate the school age child & Community
To deliver
services/
therapy/
promote
positive
change

To help find
resources

Communicate
issues that
come to
forefront of
CPS

Help children
understand
child abuse
and neglect

Parenting

Refer out for
other options,
i.e. mental
health

Community
outreach

Special
projects i.e.
gangs,
poverty

Parent groups

Child (age
appropriate
groups)

Round table/
Self help
groups Alcohol

Crisis
intervention

Physical abuse

Sexual Abuse

Substance
abuse

Domestic
violence

Instruct staff How to report What to report
on how to
recognize
abuse and
neglect

When to
report

According to responses derived from questions six,
seven, and eight, it was general consensus among the

participants that collaboration is another reason why CPS
social workers can benefit public schools, as outlined in

Table 7. A participant stated that the CPS social worker
can be available for consultation, be accessible as a

liaison and network between the school, CPS, community
(neutral party)

and other agencies,
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as well as help

Table 7. Collaboration

Collaboration with school & community

Linkages i.e. health
care

Other
community
connections

Accessibility

Help build
school support
with families

Available for
consultation
with staff

Liaison between
school &
community
(neutral party)

Team meetings
with experts
to discuss
family

Information
sharing/
networking

Limited CA
school social
workers

Community
(macro)
organizing

Allying for
additional
services

Multidisciplinary
teams

Networking
between
school & CPS

Help foster
care needs

Focus Groups Mental Health
agencies

utilize the multidisciplinary team approach. This

particular category was conceptualized by a considerable
amount of terms and phrases that appeared to link to

collaboration. Such terms included accessibility, "focus
groups," "liaison," "community organizing,"
"connections," "team meetings with experts,"

"networking," "allying for additional services," and

"multi-disciplinary teams."
Table 8 demonstrated general support as a

commonplace theme that emerged from questions one, two,
four,

and six,

in support .of CPS social work practice in
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Table 8. Support

Support: Social Work
Intake for
referrals
(responder)

Counseling to Development of Staff Support
case plan
assist at risk
youth

CPS trained
Be trained in Ongoing follow
(protocols,
Emergency
up as needed
Response
policy, etc.)

Help reduce
stress

On site
assessment

Help take
burden off
staff re
reporting

Advanced case
management
skills

Relieve
school staff
(i.e. school
counselors)

Child
micro

Help bridge
student
successes

Family
micro

School and
Community
macro

the public school. Seven out of nine participants found
support as a benefit to CPS social worker's practice at

the public school level, through service and case

management of the child, family, school, or community.

This particular category appeared to be meaningful in the
sense of social workers as a professional helping agent.

Terms that appeared to identify the social work function
as a helping profession included "intake referrals,"
"responder," "counseling," "case plan," "staff support,"

"follow up," "CPS trained" in protocols and policy,
reducing stress,

"assessment," and basic help in the
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schools as needed or requested of child,

family,

school

or community.
Table 9 refers to accountability required of the CPS

social worker, if stationed in public schools. The theme

of accountability was an unexpected response elicited

from all questions combined. This particular section
included the logistics needed to fully operate or utilize

the CPS social worker at the public school level. The

participants overwhelmingly mentioned that the process of
CPS social worker implantation at the public school level

needed development, to be planned, and researched. This
area also included those qualities and features of the
actual CPs social worker who would be in this position.
There should be at least two social workers, include an

MSW, and MSW intern; the CPS social worker should have
good work ethic, good motivational interview skills, be

goal oriented, empowering, trained in family dynamics and

diversity, as well as have CPS background experience.

What was not anticipated, yet not elaborated on, was the
idea of "pro-social" behavior.
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Table 9. Accountability

Accountability

Pilot study

Goal-oriented Development of
specific
objectives

Be
measurable/
outcomes
based

Specific plan

Vision

'Tasks

Know what to
achieve

Be in
designated
areas

High risk

Responsible
and flexible

Abuse and
neglect goes
down

At least two
CPS workers to
alternate
workload

Shared duties

Agreement

Possible RFP
& MOU

Records

Confidential

Work ethic

Pro-social

Trained in
diversity,
family
dynamics

Be highly
skilled,
interview/
motivation

Crisis
intervention
skills

Empowering

MSW & MSW
intern

Leadership
ability

Advanced case
management

Self starter

In response to question five, Table 10 lists
problems and challenges to consider when proposing CPS

child welfare social workers in the public school system.

All participants provided concerns or problems to
consider that may jeopardize success of CPS social

practice at the public school level. One of the most
consistent concerns was the possibility of over-reporting
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Table 10. Problems and Challenges

Problems that may occur as a result of CPS workers in
schools

Caseloads may be
higher

Outpouring
emotions

Duplication
question of roles
and
responsibilities

CPS worker
may get
dumped on

Over reporting/
screening out
process
side-stepped

Funding:
Confidential/
assure budget adequate work
space area
not from
needed
school monies
& advocacy
costs money
May overburden
system with
more
bureaucracy

To put CPS CPS not needed
in schools unless to help
improve
may need
major
academic
performance
overhauling
of system

Cause
confusion

Research
needed/ no
known
studies/
interest in
future
studies

child abuse and neglect, which could increase emergency

referrals. According to one respondent "Cases might go
up, because of the number of cases that would have
slipped through the cracks may surface"

(SW#9, personal

interview, March 2010). Other areas included a question

of roles and responsibilities between school staff and
the CPS social worker, adequate work space, having no

impact on better academic performance of youth, and
minimum research.
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Summary
Chapter Four summarized the qualitative results of
data that guided this research study. The data results

were analyzed from questionnaire responded to by nine
participants of retired and prior social workers. The

social worker responses were categorized according to

prominent themes which included visibility, prevention,
intervention, education, collaboration, support,
accountability,

and problems and challenges, which was

documented in respective tables.
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CHAPTER FIVE

DISCUSSION
l

Introduction
Chapter Five discussed the research results,

limitations of the study,

the

implications, and

recommendations for future social work practice, policy
and research, and conclusions.

Discussion
The purpose of this research study was to evaluate
why it makes sense to practice child welfare social work
in the public school system. Specifically, it was

proposed that child welfare social workers are needed in

the public school setting, because it would help lower
known risks factors of child abuse and neglect, through

efforts of prevention and intervention. The focus of this
study was in rebuttal to recent predictions that due to

the state of the economy in social services,

child abuse,

and neglect cases will most likely increase.
The research study results were obtained and

analyzed according to nine retired and prior social

worker responses to an eight-part questionnaire. The
results from the social worker responses unequivocally
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favored in support of why it makes sense that CPS social
workers should practice child welfare social work in the
public school system.

Each social worker response was evaluated for
similarities as it related to each question of the

questionnaire. The results determined that there were
several common aspects among the social worker responses.

The common aspects were then deciphered and categorized

by the following themes: visibility, prevention,
intervention, education, collaboration, support,

accountability, and problems and challenges.
Visibility

The prominent theme of visibility as the reason why
CPS social workers should be active in the public school
setting, accounted for six out of nine social worker

responses or 67%.
This could mean that, if CPS workers are available

and accessible in public schools, it would help offset
any questions school staff may have, and at the same time

allow CPS workers to do what their job was intended.
Areas highlighted in this category included to help

develop rapport, and help change the perception of CPS

workers as "child snatchers" and "home wreckers." One
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respondent believed that the future of CPS social work
practice at the public school level "is the direction

that CPS workers should take,

as a highly visible and

integrated role in the community, in which families and
children interact without stigma"

(SW#6, personal

interview, March 2010).

Prevention

It was widely impressed that CPS social workers need
to change the typical and historical approach of CPS,

from after the abuse and neglect happens, to address the
risk factors of abuse and neglect of children before it
occurs through prevention. Prevention accounted for eight

out of nine social worker responses or 90%.

There was no nexus identified as to how risk factors
of abuse and neglect might be prevented at the public

school level, although the assumption was that CPS child
welfare social workers should engage in activities that
would help alleviate the likelihood of child abuse and

neglect

(lower the risks) occurring,

as a fundamental

role and responsibility.

Further, in review of the data, there were various
categories that appeared to cross-over in other areas.

For instance, prevention aspects appeared in both
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visibility and education components. This may be

interpreted that visibility, prevention, and education
work hand in hand in child protective services. This may

hold true to include resources that help target,

"where

cases are not serious yet," and for purpose of advocacy

and community outreach.
A participant who initially doubted the concept of
CPS child welfare workers in public schools, became more

receptive later during the interview. The participant

responded "I love the idea of prevention. CPS has
potential towards prevention, but just don't do it.
Prevention services are hard to prove, especially in
times of economic crisis"

(SW#4, personal interview,

February 2010). Further, it was mentioned that in times
of economic crisis, prevention programs are one of the

first to go, due to budget cuts. Therefore,

it can be

feasible to assume that CPS social workers can act as a
resource to services needed, and made available to
students, families, and the community of public schools,
through prevention efforts.
Intervention

According to the participants,

CPS social workers

can help in areas such as bridging student successes,
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support to foster caregivers, providing resources in the

community, and case management to those students who
already may be involved in any area of child protective
services. Intervention was the most minimally identified
area of need for CPS social work practice at the public

school level, which accounted for four out of nine social
worker responses, or 44%.

Why the focus was not on intervention, may be that

services may already be in place for those children and
family services already identified to have CPS
involvement. Another reason may be a change in the way

CPS services families, to ideally focus more on
prevention. One respondent indicated "If CPS social

workers were in the public school system on a regular
basis, I would think that an outcome might be better

services with people involved with DCFS," especially when
"deciding what to do as a treatment team"
interview,

(SW#1, personal

February 2010). Herein, visibility,

accessibility,

and availability becomes a factor to also

consider.

Education

According to the social worker participants in this
study,

it was recognized that the CPS social worker can
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give impetus to help educate or instruct the school age
child, the family and community on the general issues of
child abuse and neglect, provide resources,

and serve as

a catalyst for positive change through delivery of
services, crisis intervention, community outreach, and

various other projects. This category was significant in

that it accounted for 90% of the reasons why CPS social
workers should be available at the public school level.
Further, education was the most highly mentioned feature

of the child welfare social worker, as a resource for

consulting, and for the child, family, and community to
learn more about child abuse and neglect, but not as a

teacher.

One respondent said to have a CPS social worker in
the public school system is no different than having a
CPS social worker at a police department. The basis for
this was stated as
If there's a child who needs to just see somebody,

then the social worker can be available. A CPS
worker can help address typical issues that face the

community emergency responses, like for
informational purposes to help with intervention, or

information on prevention, to address domestic
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violence and substance abuse, recognizing the

problem, giving access to services,

answering the

question what is child abuse, parenting, and being a
resource for the community.

(SW#8, personal

interview, March 2010)

It was further noted by many respondents that CPS
social workers can also help as a resource to school

staff who may be uncertain about the protocols of child
abuse and neglect, and mandated reporting.

Collaboration
Collaboration was yet another major category that

accounted for eight out of nine, or 90% of the social
worker responses. Another reason why it makes sense for

CPS social workers to be in the public school system, was

said "to communicate the why's to case work decisions,
and help the teachers feel part of a team that responds

to, and works with families to improve child outcomes"
(SW#6, personal interview, March 2010). Further, the
affects of collaboration between CPS and schools was

expressed. A participant responded
Social workers must always advocate on behalf of
their clients and thus maintaining an independent

role, regardless of their site setting. While they
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should develop professional collaborative
relationships with school staff, they must not lose

their independence or dedication to their core

mission.

(SW#6, personal interview, March 2010)

The theme of collaboration came as no surprise,

because in the last several years,

child abuse and

neglect has continued to be a phenomenon that affects
children and families who come to the attention of DCFS,

the community at large, and the social workers who
service the cases. To help combat the complex issues of

child abuse and neglect, child protective services

(DCFS)

developed a wide range of integrated services to
coordinate multiple resources for the purpose of

prevention in addition to intervention, that involve
crossing agency lines, and coordinating and collaborating
with community based family services

(Durfee &

Tilton-Durfee, 1990). Further, the collaborative act of
building teams is an ongoing concept

(or should be)

within a child protective services agency, to help ensure
that there is always access to services in a more timely

fashion (Green, Rockhill,

& Burrus, 2008) .
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Support
The category of support accounted for seven out of

nine social worker responses, or 80% significance as to
why CPS social workers should be available at the public

school level. This may indicate that in CPS social work

practice, the idea of services requires support.

Support

was mentioned as part of general case management when
servicing the child,

family, school, or community. This

particular category appeared to be meaningful in the

sense of CPS social workers as a professional helping
agent.

One participant concluded
CPS can respond to referrals, have caseloads of

voluntary family maintenance cases in the school
catchment area, serve on the SARB
Review Board),

(School Attendance

attend IEP meetings as the family/

child's advocate, and serve on wraparound teams for
children who have attendance or disciplinary
problems.

(SW#6, personal interview, March 2010)

Also identified in this general category was the need to
recognize that there is a distinct difference between
school counselors and CPS social workers. A participant

responded "The school counselor is not to counsel on the .

64

same level as a social worker, only in an educational

capacity"

(SW#8, personal interview, March 2010) .

According to the National Association of Social
Workers

(NASW) Press, the position of school social

worker has been affected not only by budget cuts, but by

the nature of the social work demands. When combined with
the stress and hardships of children and families,
limited resources, and the uncertainty of funding, this

will have an impact on the school social worker labor
market, therefore there must be a coordinated response

(2009).
Accountability

Accountability ascribed to the basic ideal of a CPS

social work component at the public school level, best
exemplified by; 1) development of a plan; 2) be

goal-oriented; 3) have specific objectives and vision;
4) be in designated areas of high risk;

5) have a

tracking system; 6) exercise confidentiality;

work ethic; 8) be empowering;

7) good

9) have an MSW and CPS

background; 10) be highly skilled in motivational

interviewing; 11) have a system of tasks; 12) have
measurable outcomes to target lowering of abuse and

65

neglect;

13) be pro-social;

14)

have advanced case

management skills; and 15) have leadership ability.
Problems and Challenges

The research study included a data instrument
question to help identify any challenges that may result,

in the likelihood that CPS child welfare social work be

practiced in the public school system. Some participants

had preconceived notions that CPS child welfare social
work would not be necessary at the public school level,
while others merely identified that it would be a

challenge. All participants stated concerns about CPS
social workers being out-stationed in public schools,

though few found that it was not an impossible task.
Problems and challenges identified was that there
may be a gray area between roles and responsibilities

between school staff and CPS social workers, however

suggested "It depends on the skills of the social worker
being able to integrate themselves in an appropriate way,
but there's always going to be the potential threat of
CPS workers being there. Introduction needs to be

skillfully implemented"

(SW#9, personal interview, March

2010).
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Other challenges included that the school versus CPS

may be "overloading the system with more bureaucracy,"
"out-pouring of emotions," have budget issues, inadequate

workspace,

legal ramifications, have little impact on

academic performance, and more research needed. One

participant stated "If CPS wprkers in public schools can
increase academic performance, then this may be looked

into for future research as far as the outcomes"

(SW#7,

personal interview, March 2010).

In the table sections of collaboration and

accountability, some respondents provided ideas for focus
groups and pilot studies. Table 10 seemed to allude to

certain precarious feelings about the relationship
between CPS and public school staff, and the challenges

it might create. The table is analogous to an old adage

once said by a teacher about a child that the child's
"worst asset is the best asset." Areas that represent a
challenge or a concern need only be refined to enhance

the success of the project proposed in this study.
In this section,

key terms such as "vision," "goal

oriented," "specific plan," and "measurable outcomes"
appeared to form a pattern related to collaboration,

planning, and leadership required of social work
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practice. Research by Graham and Barter (1999)

first

introduced collaboration as a comprehensive method
indicative of contemporary times in social work.

According to the study, collaboration highlights the need

for effective teamwork, professional cooperation,
enhancement of current collaborative relationships, such

as worker-to-client, worker-to-colleague,
worker-to-agency, agency-to-agency, and
worker/agency-to-community/ society (p.

6). The study

showed that historically, the bureaucratic relationships
that dissected the relationship between some agencies and
social work agencies was due to lack of cooperation;

whereas cooperation is needed to facilitate support in
the partnership.
In any relationship between two agencies,

such as

CPS social service agencies and public schools, both must

have a mutual set of goals, expectations,

responsibilities, and outcomes to guide the action
(p. 7). This suggests that the relationship of the CPS

child welfare social worker and school staff at the

public school level, must come to a consensus.
Some participants in this study also felt that

mental health services may present a huge challenge,
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because there may be limitations to what the CPS system

can do or not do at the public school level. One

participant said "California is paranoid about mental
health"

(SW#4, personal interview, February 2010). In a

2006 case study,

it was found that the strengths based

practice in mental health influences the well being and

coping ability of people with mental health problems
(Aarti, Rangan,

& Sekar, 2006, p. 127).

The research study was in response to the current
economic crisis in social services, which has been linked

to high risk factors in the community, and a precursor to

mental health problems seen in children and families. In
the context of this study, the research supports that CPS
child welfare workers are needed in schools.

Limitations
There were three main limitations identified in the

study of this kind: 1) There was no research found by the
evaluator,

specifically on CPS child welfare social

worker practice in the public school system; 2) Though
valued, the sampling population was small, represented

only the opinions of retired social workers and prior
social workers, and could not be generalized to a larger
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population; 3) There may have been shortcomings on how
the data was collected, and the fact that the data
instrument guided what the study assumed to be true.

The research showed early on that despite
painstaking attempts to find research to back this study

up, there was none. Therefore, the study could only be

speculated from several -combined paradigms,

including the

generalist model of social work practice, theories and

treatment modals.
The small sampling of subjects of this study

represented only a few opinions about CPS involvement in

public schools. Further, the crisis in the economy in
social services, and its effects on children and families
was not factored into the questionnaire, or studied as a

variable; therefore, the data collection results were
confined to one specific area, which was to determine why

CPS child welfare workers are needed in schools.
Further, the data was collected in a random manner,

because some participants were not available to be

interviewed in person, therefore the researcher had to
collect some data by telephone, and one last resort by

email. The telephone data collection does not have the
capacity to assess and engage, as this study intended.
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The emailed response allowed more time to think about an

answer in advance, therefore the data collected may not
be considered as spontaneous or natural.

Practice, Policy, and Research

The research accumulated in this study was in
response to economic crisis, economic depression, and

recession in social services, how it impacts children and

families in the community, and why CPS child welfare
social workers can help the problem by practicing child
welfare social work in public schools.

The study showed first and foremost that there is a
problem in the economy, and that households are being

negatively impacted it by, especially the very people who
need protection,

children.

In the opinion of experts, the

economic crisis in social services is a concern for child
abuse and neglect.

Responding to allegations of child abuse and neglect

is the focal point of CPS. In an effort to combat the
problem, CPS child welfare social workers need a plan of

action that continues the strengths based approach at the

level where children are most likely to have a safe haven
in the school setting. The challenge will be how the plan
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so that protections are in place, and the

can proceed,

relationship between schools and CPS can be improved
through collaborative partnering.

Child protective services social workers can focus

on school-based programs, which may include mental
health, attendance,

school violence,

school age parents,

and students with disabilities. This would include

findings from scholarly studies to identify commonly

known risk factors that affect youth such as interactions
between the biological, psychological, and social

characteristics of the child and conditions in his or her
family, peer group, school and community

and Jenson,

(Anthony, Alter,

2009).

Hawkins,

Jenson, Catalano, and Lishner

(1988)

provided a framework that can help prevent childhood and
adolescent problems by applying principles which counter

the effects of the risks. Key areas which can be adapted

to a research study, may be common tasks for CPS child
welfare social workers in schools. Those may include
being professional, a liaison, direct counseling

(individual and group), consultation and collaboration,

(developing partnerships), advocating,

supporting

cultural and race competence, engaging in the school
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climate, development and support for resiliency and

protective assets, being a resource base,
assisting in policy-making

leadership,

(advocacy), providing

referrals, crisis intervention, assessments
(bio-psychosocial), management and evaluation, violence
prevention,

content areas such as discipline and legal

issues, identifying a solution for truancy, and targeting

potential drop-outs (Au, 2005, p. 1-12).
Those areas may be further exemplary of the

principal of social work efficacy needed when working
with child clients in the public school system. The
research study is a promising approach that can guide

future research study from the position of CPS child

welfare social work practice in schools.

Future practice

in the proposed area may include, but may not be limited
to the following recommendations:

1.

To incorporate a plan to place child welfare

social workers in the public school system in

the highest concentrated high risk areas, but
made available community wide.

2.

The plan should apply the eight general themes

identified in the research study.
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3.

The plan should consider the problems and
challenges identified in the research study.

4.

Policy and procedures need to be set up that

will help in the collaborative relationship

between CPS and the public school or public
school district.

5.

The methods in place to enhance CPS involvement
in public schools should focus more on

prevention than intervention, however, with
intervention as the main protocol.

6.

The procedure should help educate not only
staff at the public school level, but with the

individual referred cfiild, families,

and

through advanced planning of various outreach

activities.

7.

That the planning include support agencies in
the community to foster the collaborative
effort.

8.

That the criteria for CPS service in schools be
highly selective for the most experienced
social workers, and at best incorporate interns
for training,

and to help role model.
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9.

To highlight child safety issues in the schools

through various methods of communication, such

as posters,
10.

flyers,

and other outreach efforts.

To include parent groups in the planning
process.

11.

That all CPS child welfare social work practice
strengths based guidelines to organize the
direction and standards in which to take.

12.

To consider all risk factors and protective
factors and empirically applied research

studies when considering CPS case management in

public schools.

13.

That a pilot project and focus groups be
instituted, so as to guide inputs, outputs, and
outcomes for future child welfare practice in

schools.
14.

That an in-house monitoring system be set up to

process the information, both for the

betterment of service to clients in the school

system (school staff), as well as the CPS child
welfare social workers themselves.

Further, according to the U.S. Department of Health
and Human Services, Administration for Children and
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Families, suggestions for future research include to

understand how the recent economic downturn affect child
welfare case worklpad; and if so, how were investigation

and assessment processes also affected by a change in

workload (2010).

Conclusions

The forefront of this research study was to address
why it makes sense to practice child welfare social work
in the public school system, and to evaluate the study
findings. The study attempted to ally for social change

in response to the economic crises in social services by

advocating for children and families in their respective
community in the public school-based settings. The intent

of the study was to propose that CPS child welfare
workers be out-stationed in public schools as a response

to help buffer the conditions that occur as the result of
economic crises.

There was little support in research about the
overall focus of this study on the benefits of CPS child
welfare social workers in schools. Previous studies did

reference that families face multiple needs, therefore

the collaborative approach is important when addressing

76

the prospects of CPS child welfare practice at the public

school level.
According to the data results in this study, there
is support why it would make sense to practice child

welfare social work in the public school system. The

participants in this study provided a vast amount of
information that can help guide future studies for such

an endeavor. The participants collectively identified
eight themes to concentrate on,

if CPS child welfare

social workers are to be out-stationed in public schools

which included visibility, prevention, intervention,
education, collaboration,

support, accountability,

and to

address problems and challenges that need attention in
the role itself.

Finally, research reviewed impressed that there is
doubt that the problem of the economic crises in social

work is concerning not only to child welfare, but the
recipients of the problem, the clients who make up the
family,

children,

community, public schools and

stakeholders. Crimes of desperation, gangs and other risk

factors in the community can fundamentally be met through
prevention and intervention in the educational setting,

to include diversion counseling, and other activities.
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APPENDIX A
QUESTIONNAIRE
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Demographics:
Gender________
Age_______
Degree type (example M.S.W.)___________________________

Which all apply:
____ Social Worker
____ Social Worker Educator
Years worked in social work profession_____

____ Prior Social Worker

If so how long ago? ___ What type of social worker were you?
Current work status _ ___________________________________________________

1.

What do you think about child welfare (child protective services/ CPS) social
workers being out-stationed in K-12 public schools?

2.

What difference would it make to have CPS social workers in schools?

3.

If CPS social workers are out-stationed in public schools, what outcomes
might you expect and why?

4.

What capacity do you think CPS social workers can help in public school?

5.

Describe if there would be challenges that may happen as the result of CPS
social workers in public schools?

6.

If CPS workers are out-stationed in schools, how would case management
effect community advocacy work?

7.

What do you think is the future of CPS social workers in public schools?

8.

Any extra insights you have about CPS social workers in public schools are
welcomed.
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APPENDIX B
INFORMED CONSENT
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Informed Consent
The study in which you are being asked to participate is designed to evaluate social workers’
views on the presence of child welfare workers in the public school system. This study is
being conducted by Desiree Robinson Moody, a Master of Social Work graduate student
under the supervision of Dr. Tom Davis, Professor, School of Social Work, Master of Social
Work Program, California State University, San Bernardino. This study has been approved by
the Social Work Human Subjects Sub-Committee of the Institutional Review Board,
California State University, San Bernardino.
Purpose: The purpose of the study is to evaluate social workers’ views on the need for child
welfare (child protective services social workers) in the public school system. Social workers
feedback is necessary based on their knowledge, practice, and experience.
Description: You are being asked to take part in a telephonic/ or personal interview. You will
be asked a few questions about your background and need for child welfare workers in public
schools.
Participation: Participation is completely voluntary. Refusal to participate will involve no
penalty or loss of benefits to you. You are entitled to discontinue participation at any time.

Confidentiality: The information you give will remain completely anonymous. Your name
will not be used or associated with any data in any way. Data will be reported in group form
only.
Duration: The interview will last approximately 20 minutes in duration.

Risks: There are no foreseeable risks to your participation in the research.

Benefits: After completing the study, each participant will receive a small token of
appreciation. The benefit of taking part in this research can enhance advancement of general
and child welfare social work.
Contact: If you have questions about this project, please contact my research faculty
supervisor, Dr. Tom Davis, Professor, Master of Social Work Program, California State
University, San Bernardino (CSUSB), CA 92407, (909) 537-3839, tomdavis@csusb.edu.

Results: The results of this evaluative study will be available at the Pfau Library, CSUSB,
San Bernardino, after September 2010.

Yes I agree_____________________ Date:________________________________ Place mark here
If by telephone, researcher is to mark.
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APPENDIX C
DEBRIEFING STATEMENT
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Study on social workers’ views on child welfare workers in public schools
Debriefing Statement

The study you have just completed was designed to evaluate social workers’
views on the need for child welfare (child protective services social workers) in the
public school system. In this study the predicted outcome is that to have child welfare

social workers in schools serves as protective factor. There is a need for child welfare

workers at public schools, both for purpose of prevention and intervention.
Thank you for your participation and for not discussing the contents of
questions with others. The results of the study may be obtained following full

publication of the material, which shall be available after September 2010 at the

CSUSB library. Enclosed is a small token of appreciation.

For further information about the results of this study, you may contact:
Dr. Tom Davis, CSUSB, (909) 537-3839, or by email at: tomdavis@csusb.edu.
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